Consultation on amendments to the Higher Education Standards Framework (Threshold Standards) 2021

6. To what extent would the proposed themes in the consultation paper (inclusion, universal design and inherent requirements) drive a more inclusive and equitable higher education system and drive student outcomes? 
The themes proposed in the consultation are essential in driving more inclusive and equitable practice.
· promoting a whole of institution approach to support for students with disability 
· embedding universal design and inclusive curriculum design and delivery requirements in the standards 
· updating language to remove ableist terminology and clarify ‘identified groups’ 
· embedding explicit requirements for adjustments 
· clarifying accountability and responsibility as they relate to work-integrated learning (WIL), training delivered through other parties, and field and laboratory work. 

In considering the factors that most impact student success (Evans & Zhu, 2023a), key elements that also need to be addressed include the following:
· Preparing students for transitions from secondary into higher education and into employment. 

· Student support in the first semester impacts outcomes. Clarity and transparency around the supports available for all students and the specialist ones for disabled students is essential.

· Training for students, staff and employers in awareness of disabilities and use of assistive technologies is critical and specifically: 

· Explicit training in the use of high-level self-regulatory skills (what strategies to use and how to use them well) has a significant impact on learning outcomes for all students and especially for those with disabilities. The value of training in self-advocacy skills that promote agency and autonomy can have significant impacts on wellbeing and success (Moriña & Biagiotti, 2021).

· Inclusive assessment. The importance of rethinking assessment so that reasonable adjustments are embedded in the curriculum from the outset (Evans, 2025; Nieminen, 2022). 
· Universal Design is important but requires a clear theoretical underpinning and fine-tuned design to clarify the components of it, and attuned to the different types of disability needs (Evans & Zhu,2023b). Universal Design can mean many different things to different groups and needs careful consideration of what inclusive design is and for whom.  Our research found very little evidence for the effectiveness of Universal Design on outcomes given the many different interpretations of it and lack of theoretical understanding of how to apply the concept effectively in practice. 

7. To what extent would the proposed themes promote accountability, better governance and improved provider practice to support people with disability in higher education?

The themes highlighted are extremely important but to impact practice could go further. For example: 
· Review of HR policy and processes. Impact analysis of the extent to which policies are inclusive. For example, staff with disabilities may need more time to mark work; how is this embedded in institutional processes? 

· Outcomes- and process- based measures that set targets for reducing differential learning outcomes for students (i.e., for access, continuation, success and progression into employment, and that also explore the lived experiences of disabled students).

· The need for evidence of ongoing monitoring of the extent to which inclusion is realised. Institutional analysis of disability inclusion identifies ‘pockets of good practice’ rather than institutional embedding of disability inclusion (Evans, NDSS, 2025). 

· Institutional frameworks need to ensure a holistic and integrated approach to disability inclusion with clear leadership oversight/responsibility at all levels within an organisation.  

· Adoption and use of inclusive approaches and engagement in disability inclusion training need to be integral to institutional performance review cycles for staff  in education and research. 

· Training also for students to enhance awareness and understanding of disability. 

· Recognition and reward for institutional inclusive cultures and connectivity in developing effective disability inclusion networks with all stakeholders and partners. 

· Providing clear frameworks to support high quality disability inclusion research 
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