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Endorsements

This joint implementation plan has been formally endorsed by and has the support and commitment
of the following organisations:

[Organisation name] [LOGO]

[Organisation name]

This page will contain the names and logos 7
the key higher education and senior. secondar
education sector organisations tl eto

endorse and commit to

the implementati
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Introduction

In October 2016, following extensive consultation with higher education and secondary education
stakeholders, the Higher Education Standards Panel (HESP) released its report Improving the
Transparency of Higher Education Admissions. The HESP made 14 recommendations intended to:

e achieve greater transparency through the use of common language about admissions processes
and the publication of consistent information
e widen the accessibility of information to prospective students

e improve the comparability of information available from providers about their a} f\ssions
L

processes and entry requirements

e enhance the accountability of higher education providers for the information they publish about
their admissions policies AN\ A

requir en ts
.

L

e give students, parents, teachers and career advisors the knowledge\%d capacity to more easily
navigate higher education admissions policies and processes.%& ”’//f\ -

e ensure all higher education providers are subject to the same repo;}mg

e

consulted with relevant stakehoi%é&g; to en&%% ttgalr engagement with and commitment to the
terms of the implementation: Qan :
\ B

A

Professor Kerrﬁee Krause Beputy Vice-Chancellor and Provost, Victoria University (Chair)
Professo[”M%  Hu; F{@ V\/Krrmgton Deputy Vice-Chancellor (Academic), Australian National
University . o

Pro%fes \\’?Alﬁn E\%/ﬁs i’rovost and Chief Academic Officer, University of South Australia
%Eme\itus Prt@esser Sue Willis, Former Vice-Provost (Education Programs), Monash University
‘Ms Hele&\&ﬂ%merman Head of Corporate Affairs, Navitas

Ms Sarah Lye, Student Senator, Australian Catholic University

Ms Belinda Robinson, Chief Executive, Universities Australia

Mr Conor King, Executive Director, Innovative Research Universities

Dr David Christie, Managing Director, Universities Admissions Centre (NSW & ACT) and Chair,
Australasian Conference of Tertiary Admission Centres

Mr Anthony McClaran, Chief Executive Officer, Tertiary Education Quality and Standards Agency

This implementation plan captures the agreed actions to which higher education sector stakeholders

and relevant government agencies commit in order to deliver the HESP’s recommendations.
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Purpose and principles

As proposed by the HESP, the key aim of its recommendations is to standardise the manner in which
higher education providers present information about their admission requirements and processes.
The HESP identified what it considered the minimum range of information necessary to support
informed choice by prospective students. The HESP proposed that wherever such information is
published — on provider websites, by tertiary admission centres, etc., a comparable range of
information should be made available so that it was easy to find and contained the key information
necessary to help prospective students to choose between courses and providers. The HESP also
proposed that in at least one location — which it described as a “national admissions)n%rmation

The working group established to develop this implementation plan and the s&té%org%isations

endorsing the plan agree that the purpose of this standardisation is to< ¢

can make better informed choices about providers and courses of study

e clarify the requirements of the revised Higher Educatlon\Standards%r&mework with respect to
transparency of admissions policies, and ensure tha/fiigge} education providers know what they
must do to meet fully those requirements.

| A WA N
e reduce uncertainty among students and their teachers about what is required in order to be

admitted to hlgher education, espeagl#y//whe /// di@;/m% is on the basis of the ATAR achieved.

ethos and how admissions poll%es §eekto con%;bute to that mission.
e ensure higher education prch%rs can be held accountable for the information they publish on
their admissions policies!i,
N \\
L N

Itis also agreed that the&ollowmg K(m%ples proposed by the HESP, will guide the development and
implementation of greater transparency in higher education admissions policies, processes and
information. %, \\\\ <

N =
Y o

A st%e@ celﬁ%d @))r%ch to the provision of information about admissions.

///

nghgr educatlon providers have autonomy over their admissions policies, consistent with the

4‘eqwrements\et out in the Higher Education Standards Framework.

o ‘Access td%&%ﬁnfcrmation relating to admissions requirements and various entry pathways is to
be”h’t@d(; ava|lable to all applicants equally.

o The arrangements set out in this implementation plan apply equally to all higher education
providers, universities and non-university higher education providers alike.

e Higher education providers are accountable for public claims against their stated admission
policies.

e Improved transparency of higher education admissions policies and compliance with the terms

of this implementation plan are not intended to add regulatory red-tape over and above what is

necessary to comply with the Higher Education Standards Framework.

The initial focus of this work will be to support prospective domestic undergraduate student choice.
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Implementation objectives

The actions committed to in this implementation plan will deliver easier access to comprehensive
and readily comparable information about the full range of study options, entry requirements and
application processes at all registered Australian higher education providers.

Through implementing the actions set out in this plan, six agreed objectives will be delivered over
the course of 2017 and 2018:

1 Standardised presentation of admissions information 9

2 Adoption of common admissions terminology N

3 Revised ATAR-related thresholds and definitions, as applicable . | %,

4  Tertiary admission centres to adopt more consistent approaches and reportiﬁ%an&“streé\line
interstate application processes %} 5, \ N

5 TEQSA monitoring and guidance on improved admissions transpar%éy . /\ /////

6 New national admissions information platform .. B 2

4 Uy 1 Wiy, O
. & > Y

4

The first four of these will be delivered largely by the higher educa&%\n sector itself. Delivery of the

last two will be the responsibility of the Australian Government. As far%gé%sible, elements of each

of these commitments will be in place to assist student eaki% to enter higher education in the
2018 academic year. Full implementation of all comr itme 't\%%%ileke longer but should be in place,
at the latest, to assist students seeking to enter hi///er e%caﬁ%@n in 2019.

delivering specific elements and makir%em pu%liclyr@)/ailable. A summary of the specific actions

required to implement each of the je%%ivés is Ot%ned in the following section.

Higher Education Sectogled In,,,;/)%\laﬁé\@les

&

1. Standardised pr ntétjon‘Qf missions information

y < \\ 4
All higher educatio%providers - &iversities and non-universities alike — will adopt a common
approach to the @vr@ai ‘ormation about:

y

4|f@0§@/@af/ntry requirements, including institution-wide policies and any course-
sp§c§ic academic or non-academic requirements or prerequisites.
£ o 3 >
available application or entry options for all domestic students — both school leavers and non-

's —including any special or at-school offer schemes for particular target groups;
ormation on the proportion of students entering by each basis of admission.
e the methods and policies used to assess applications including how any academic rank,

auditions, portfolio assessments or other specified tests are used.

[ ]
(@]
(@]
C
=
8

o

e where ATAR is an element of the application assessment, the minimum ATAR required, if
relevant, and how any available ATAR-related adjustment schemes (e.g. bonus points or reduced
thresholds) operate.

e academic and non-academic supports available within or by referral from the institution,
including access to career advice.

e the cost of study.

e financial support available including scholarships, student loans and fee discount schemes
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e campus facilities, student life, social and sporting facilities, transport and accommodation
options and student employment opportunities.

The primary mechanism to achieve this is the adoption by institutions of common information sets
for the provision of course and institutional admissions information. Information sets will be agreed
that communicate the range and specified detail for the types of information that all higher
education providers are expected to make available through publications and online presence —
either through their own website or that of the relevant tertiary admission centre/s. Where a
specified type or detail of information is not relevant or not available, this will be indicated for
clarity.

addition to existing approaches on institution web§|tes @ /////\

& O . %
When: NN
E Y v a9
By June 2017: detail of ‘information sets’ that Set out the types of information and minimum

f
A Y N \

information requirements that pro%der%,angi, wheﬁz; approprlate tertiary admission centres will
convey about institution-wide and"

agreed and endorsed by the sector.
\ %

By August 2017: all hlgher eéugatron pr/ovnders will publish on their websites, or otherwise make
readily available: L Y 4

G mme. Gd
e information about theirinstitutional admissions policies, consistent with the whole-of-institution

information set.outlined at Appendix C.
£, }\O ek

. mfor{natmn a out\ne admission requirements of each course or appropriate cluster of related
g:OUrses offer&d by the institution, consistent with the course information set outlined at
AppendixD.

Language used in the information sets will be consistent with the agreed common terminology and
ATAR-related thresholds and definitions.

As an initial step in 2017, a ‘best endeavours’ approach will be acceptable. If it is not possible to
adopt the information sets as frameworks for information presentation throughout the institution’s
website, at the very least a ‘pdf’ or similar document should be made available in a prominent
location on the provider website that presents the requisite information.

Trialling use of the information sets in this way in 2017 will help to identify any operational issues
and to enable their use to be refined in subsequent years.
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By May 2018: all tertiary admission centres as well as higher education providers will adopt the
agreed information sets for provision of all online information about institution-wide and course-
specific admission options and entry requirements applicable to prospective students for the 2019
academic year and beyond and make this information available for inclusion on a national
admissions information platform.

By July 2019: the Department of Education and Training will implement any necessary changes to
data collection through the Higher Education Information Management System (HEIMS) or other
related information technology systems, to support fully the collection and reporting of data
required to verify and report information included in the information sets.

2. Adoption of common admissions terminology r %
To enhance the ability of prospective students to compare course offerings across institutions, the
sector will adopt consistent usage of similar terms and phrases to describe c(%h\\mc{n %dqnission-

related concepts and actions. This will help to reduce confusion and reryove quest)q s of difference
/ s ]
arising where none exists. 9,

e /
4 @ .

This is particularly relevant to issues relating to special entry requirements and equity-related
appllcat|on 0pt|ons where students seekmg access through these schef% or eligible to do so, may

/ s
. // \\\//// N

Indicative examples of the types of terminology W/questl%n a;d approach to determining common
language and definitions are provided at Appendix B. Exampleé%mclude terminology relating to the

main appllcat|on options or basis of adm|§sr<n an&y///ang//s t}épes of ATAR-related adjustment factors

including ATAR-related threshold%ﬁ&gnmg tqgwenaons.

When: \ @
\ N

commonlanguag@agrm N 4

By August 2017 %%m%tmr%ubhshed in accordance with the whole-of-institution and course
- o

U

mformatl\on sets at Append|ces C and D will utilise language consistent with the initial set of agreed

\

common terms. \
A A 4

Ongoing during 2017: providers are encouraged to progressively adopt the agreed common terms,

admission-related concepts and definitions in all publications.

\

i’

%
\

February 2018: a final proposal for a comprehensive set of common admissions terminology will be
developed and agreed by the IWG for sector consultation, agreement and then endorsement by
May 2018.

By May 2018: all registered higher education providers, tertiary admission centres and the other
organisations endorsing this implementation plan will adopt usage of the agreed set of common
terms, concepts and definitions in their admission-related publications and online information.
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3. Revised ATAR-related thresholds and definitions, as applicable

To ensure the clarity, usefulness and public credibility of published ATAR course entry thresholds
and reporting on admissions in a previous year, the definitions of these figures will be amended to
include the impact of all rounds of offers for places in higher education courses.

Where ATAR-related thresholds or the outcomes of past admissions are published, it will be made
clear whether the figures include the impact of any ATAR-related adjustment schemes that students
may be eligible to access (e.g. ‘bonus points’ or reduced thresholds) or whether they are exclusive of
the effects of any ATAR adjustments that may have been applied.

For prospective thresholds indicating who may be admitted to a course in future on }ﬁhéibasis of
ATAR, institutions should indicate whether these relate solely to the student’s ‘raw’ or unadjusted
ATAR, or can be achieved through a combination of the ‘raw’ ATAR pIus any pers(ﬁaal circumstance-

any adJustment factors that may have appI|ed. X %

When: A" 4

naming conventions for the publication of AT\KR reI?’ce ﬁ%resholds and reporting of past year
admissions to inform and support appl%(:atmns ref@tmg to the 2018 academic year and beyond.

4. Tertiary admission centres to adopf more consistent approaches and reporting and
streamline interstate appllcatltm processes

Like other sector stakeholders, by May‘2018 tert|ary admission centres will adopt the common

presenting mforna/attcny/t& prospe%lve students seeking to enter higher education in the 2019
academic year and Eeyond
e o

£, Uy .
In add|tlon to thls tertiary admission centres will develop improved reporting products on the
outzomes of h|gh§r education offers, acceptances and enrolments, such that there will be greater
consistency inithe availability, detail and format of published data and other information. This will
enable“xan enHanced level of comparability and consistency in the information reported in each

Jurlsdlctlon about the operation of the higher education market.

Reporting products will be revised and improved progressively, with priority given to developing an
agreed core suite of standard reported data on admissions to study in the 2018 academic year and a
more comprehensive core suite of standard reported data on admissions to study in the 2019
academic year.

Tertiary admission centres will also develop and implement a more streamlined approach to

accepting and managing applications for courses at institutions that have membership of another
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tertiary admission centre in a different jurisdiction. This streamlined approach is expected to reduce
complexity and costs for prospective students.

Students will be able to make application through their local tertiary admission centre to enter any
Australian higher education course at any provider that uses the services of a tertiary admission
centre to manage applications for and offers of places.

This may be a separate process to the normal preference-based selection system within the
jurisdiction but should remove the current need for students to lodge multiple applications through
different tertiary admission centres and to pay multiple separate fees for each application to be
assessed. Instead, a mechanism will be developed to direct applications for selected/nérstate

course opt|ons at hlgher education prowders that are members of another tertlary admlt&on centre

NB: this excludes situations where a tertiary admission centre may be mqnag:rf@ direct &phcat/ons

to an institution on the institution’s behalf For the purposes of this initic ry admission

When: Q

By August 2017: tertiary admission centres will develop andxommence%piementatlon of a more

streamlined approach to the acceptance and assessmer@f@\hcatlons for courses at providers
. B

i

that are a member of a tertiary admission centre %anot&erwnsalg&tlon.

@

\\\\\\

Y

By December 2017: tertiary admission centr%t wrl),/ agree a c@re suite of standard reports to be
/
produced with consistent content and pr&se%tloh%%n %nfssmns to higher education in the 2018

academic year.

\\

T, L

n%epts aﬂd def| t|ons in their admission-related publications and online information.

standard\\ffeg \rts to be produced with consistent content and presentation on admissions to higher
education in the 2019 academic year.

Throughout 2019: tertiary admission centres will produce the agreed minimum suite of reports with
consistent content and presentation on admissions to higher education in the 2019 academic year.
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Australian Government-led Initiatives

5. TEQSA monitoring and guidance on improved admissions transparency

Once the details of common terminology and language and the adoption of information sets have
been agreed by the sector through the arrangements set out in this plan, TEQSA will develop written
guidance on the types of evidence it would expect to see to demonstrate compliance with those
commitments in order to satisfy the admissions transparency elements of the Higher Education
Standards Framework.

TEQSA'’s guidance will need to take account of this |mpIementat|on plan and the detalled

the HESP’s recommendations. 4 %
. WU &

The aim of the guidance will be to assist hlgher education prowders of all typ’/é§ scalesand

/////,,\\ \\\

b

L 9
tailored responses to the need for greater transparency of admissions- rééates\d mfcxmatlon for

prospective students and the community at large. The guidance erl red@gms,g that there is no
g

‘one-size-fits-all’ solution; that every provider has the scope to dlfferentla‘ce |tself in the market and
tailor the presentation of information to its needs and mission. This gu&@pce, once in place, will

form the basis for TEQSA’s monitoring of the response b\g\@:hg sector to the HESP’s recommendations
s \\\\\/////, -

and its progress reporting to government and the public B )

///% \/////\
LA Y <

The Government will determine what role TEQSA will play to monitor engagement by higher

=

education providers with the HESP’s recomn@endaft@ns%dfow it will report on the sector’s

i

response. However, this will include the beginnings of a.formative evaluation of sector compliance
with the enhanced admissions tran?par%’rfcﬂsomrﬁﬁments in this plan, including a desktop audit of
initial responses to the implemeﬁ%%ion pfa:g{%gsé’fssment of how this relates to the admissions

transparency requirementspf%he Highe/&\Ed[mation Standards Framework and ongoing monitoring

of how the response to the HESP’s. recommendations takes effect over time.
The Government ex%pects the spirit.and intent of the HESP’s recommendations to be embodied in

this mplementat%;) pi@\anga&ﬁ%nsure TEQSA is provided with necessary powers for effective

compliance. The w,;@al%aumt%f provider responses will enable TEQSA to assess any change over time
in the sector’s performance and compliance with the commitments embodied in this
mp);me%tatmn @an.

An éve\archiﬁ% consideration will be to minimise the impost on providers of TEQSA’s monitoring and
accountabll% reporting. As far as possible, TEQSA will base its assessments and monitoring on
publicly available information to minimise any additional regulatory burden associated with this
activity. The legislative and regulatory transparency requirements of the Higher Education Standards
Framework have not changed. What has changed, as a result of the HESP’s recommendations and
this implementation plan, is the recognition that in order to address those standards more

comprehensively, a higher level of transparency and consistency in the sector’s approach to these

issues is needed.
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When:

August to December 2017: TEQSA will undertake initial work on a formative evaluation of sector
responses to the HESP’s recommendations, in light of the commitments embodied in this
implementation plan —including responses to the adoption of common terminology and information
sets. The evaluation will provide a progress snapshot of the sector in its move towards greater
transparency of higher education admissions.

By December 2017: informed by the findings and evidence provided during the formative evaluation,
TEQSA will release a draft guidance note on improving the transparency of higher education
admissions for stakeholder comment. The guidance note will include discussion of the types of
evidence TEQSA would expect to see to demonstrate compliance with those commlm%nts in order
to satisfy the admissions transparency elements of the Higher Education Standards Framework.
TEQSA will also provide guidance on how providers of different types and in r;iiffer“\ént circumstances

can seek to improve the availability, comparability and effectiveness of thelr p;,ow&lon Qj such
information. " & v

"

By February 2018: TEQSA will commence monitoring and reporting to g@\(emment@and the
community on how higher education providers are responding to t the HESP’s recommendations and
commitments embodied in this implementation plan in order to transrtr@r) to an enhanced level of
transparency in higher education admissions. . o

6. New national admissions information pl@tform %@

Development of a national admissions information platform is out of scope for the sector-led
¢ .
working group, but the actions arising from obrectlvas I»%above will inform the development of the
new platform. t \
g, A A Y

The Department of Education amexammg will undertake a research discovery project to inform the
development of the platformiin line with the‘DlgltaI Transformation Agency’s Digital Service
Standard. The department will also work with stakeholders and relevant partners in the higher
education sector, including the tertiary admission centres, and State and Territory governments to

develop a new online information source that will provide a useful first point of contact for

N
an& information on higher education courses and providers.

prospective stude”n;/s see

The fmdw&g&@f th@ élsc@yery research project, which will include service design options, will be

shared with the IWG..

The national admissions information platform will respond to the needs of students seeking
mformatlon”about institutions, courses, admission requirements and application pathways. It will be

based on user research which examines how students use current services and identify what they
think needs improvement.

A user-centric approach to design of the information to be presented will ensure the scope of this
work makes it easier for prospective students and their families to access or be directed to the
information they need to help make decisions about courses and providers before considering
making an application. It is envisaged that initially the primary audience for the platform will be
current and prospective domestic undergraduate students, with possible future expansion to include
information relevant to admissions for international students.
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A key feature of the national admissions information platform will be the capacity to directly
compare the admission policies, courses and admission requirements across different higher
education providers. The lack of ready comparability in currently available information was a key
concern that the HESP sought to address through its recommendations. Delivering this comparability
will be critical to the success of the national admissions information platform in empowering
informed choice by prospective students.

It is envisaged that, as with the Quality Indicators for Learning and Teaching (QILT) website, the new
national admissions website will include the capability to select a number of different courses or
providers (depending on the type of information being compared) and display direct co/mparison of
key information types — e.g. ATAR and other entry requirements, available admissi tions,

student cohort information including data on the basis of admission for recent eni Imen N
<% o A

| b
r adﬁs§“s to use the
io

new national admissions information platform will be critical to its succ}s As f“he/”
admissions information platform is developed, the Department of E/g‘uc@ Tr
consultation with stakeholders, will develop and promote appro%te %m@ sup‘ 'ting materials to
help prospective students, their families, schools, teachers and career edlrca to make the most

Adequate support to school students, their parents, schools, teachers and car

of the new resources and functionality developed. N @M ,

When: %\ “\

i, < Wy
By June 2017: the Department of Education and T%nm&!’/@eg%onsultatlons with prospective
partner agencies and other stakeholders on og?on to deveiop, deliver and sustain a new higher

&

tor% 4@%/

and T@nng, working in conjunction with the Digital
Transformation Agency, will complete an initi ksg@ppmg study to assess core user needs and design

and test options for a new hi@i’ edfjc*ation%gtional admissions information platform.
@ A \

education national admissions informatiorn

i

By July 2017: the Department of Educa

By October 2017: the Dep T’%ﬂenﬁ {Ed cat|on and Training will enter into a development
agreement with selecte e\rtne& isations to develop, deliver and maintain a new higher
education national admissions.information platform.

\ =

i

A\
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Benefits and accountability

Through this implementation plan and its endorsement by the key representative organisations
relevant to higher education admissions, the higher education sector is collectively committing to
implement positive change.

The main beneficiaries of this change are intended to be prospective higher education students,
their families, their schools and other influencers.

Further, higher education providers, employers, the community at large and both Commonwealth
and state and territory governments should all derive benefits if the transparency and &ffectweness

of higher education admissions policies and processes can be enhanced. 4 .
. W™ .,

Prospective students should be able to identify more readily and apply in a more mform\ed way for
T o

the courses that will lead them to the career opportunities they seek. _

N\

about the range of academic and non-academic supports avallable to tgem at each institution,

together with the financial and other relevant information needed to make their choices.
A\
e //, \\\//// o,

Students’ families, schools, career advisers and other mﬂEencers should be able to more readlly find
L

options for students facing disadvantage OFWIth special needs.

.

to need support and advice in maklkg course and study choices. Nevertheless if students can make
better informed decisions abo&t the mo&tapproprlate course and institution for their needs,
capabilities and career asplratlons, they will be more likely to navigate their way successfully
through the h|ghergduca\aon s\i/st@ %{ls in turn, is expected to complement existing institutional

strategies for redy/cmgé&e rate o%tudent attrition.

b, ) Y

Institutions W|H benefit.if students are making better, more informed decisions about which course
£ \/// s
to enter,/an omd be able to more readily tailor their academic and support offerings to students’

needs and c|rcum§tanees.

Gover&ment ahd through it the community and economy — will benefit through a more efficient
targeting of precious taxpayer resources if it can be assured that students being accepted by
institutions into subsidised higher education courses have the ambitions, the attributes and the

necessary information and support to succeed at their studies and complete their qualification.

To ensure the achievement of all these benefits, the Government will consider whether it is
necessary to require specific actions in response to the commitments embodied in this
implementation plan, along with possible mechanisms for ensuring delivery of those actions.

At a minimum, TEQSA will be asked to report periodically on the sector’s progress in responding to
the HESP’s recommendations and complying with the commitments in this implementation plan.




Admissions transparency implementation plan

Other responses may be considered as needed, depending on the extent of take-up of the
committed actions.

The Government is committed to working closely with the sector and to investing in the
achievement of these goals, both through the development of this joint higher education sector and
Australian Government implementation plan and development of a national admissions information
platform.
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Actions and timeframe required to implement the plan

Implementation objective Actions required Actors Timeframe
1. Standardised presentation of admissions A sub-working group of the IWG to examine and refine the two templates propos ' “ HE IWG Sub-working group
information for: Providers commissioned by end
HESP recommendations 3, 4,5,8,9 (1) Information that applies at the whole-of-institution level (i.e. that app TACs March 2017.

courses) on admission policies, descriptions of application processes, a TEQSA
Agree the detail of national templates or general entry requirements, campuses, academic and non-aca i Department | Sub-working group and
information sets for consistent and comparable student life, etc. All available application pathways need to be IWG to consult with
presentation by higher education providers, TACs based and non-ATAR admission options. N % = "\ stakeholders and agree
and government of higher education provider and (2) Information on course-specific admission requirements, includin ana%n ATAR information sets and
course admission pathways, options, requirements requirements, subject pre-requisites, course-specific apphca@t assess;nen:ts, subject-related approach for inclusion in
and reporting, including any new data collection adjustment factors or other specific admission pol\aes cours cific campus and teaching implementation plan by
required to support this. The information sets facilities, subject-specific career paths. Includes ré% rtable data ré\cent student cohorts, June 2017.
include provision for the publication of information including basis of admission. &
on all ATAR and non-ATAR application and The intent is that this template could b for IS %ﬁerent contexts — e.g. up-to-date Institutions have ‘best
assessment options. faculty-level information and current rovider website, course-specific endeavours’ version of

whole-of-institution and
course information sets
available to prospective
students by August
2017.

information, consistently presented witl

Accountability
framework developed by
end November 2017.

Input required to
prepare publications for
2019 academic year
gathered by April 2018 —
or earlier, depending on
TAC deadlines.

All provider and TAC
online admissions
information presented

& consistent with agreed
TEQSA will develop monitoring and reporting on adoption of the information sets as part of its information sets by May
functions. The National Admissions Information Platform will also adopt or draw on the information 2018.

sets as the basis for information to be made available in comparable format on a national basis.
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Implementation objective Actions required Actors Timeframe
2. Common admission-related terminology A sub-working group of the IWG to identify a range of common admission-related concepts, IWG Sub-working group
identification and definitions definitions and terms used around higher education admissions policies and processes. Providers commissioned by end
HESP recommendations 3, 6 TACs March 2017.

The sub-working group to: Related
Identify and agree the naming and definitions for a i. consult with stakeholders; and sector orgs Sub-working group and

range of common admission-related concepts,

transactions and terms that are used around higher

education admissions policies and processes.

e Anexample is the terms ‘clearly in ATAR’ in
Victoria and ‘ATAR cut-off’ in other states for a
term with the same data definition.

e Another is the naming of different types of
ATAR-related adjustment factors—e.g.:

o  subject/ academic/ Language, Literacy and
mathematics, ‘bonus points’

o rural/regional points

o educational access scheme/equity points

The aim is to reduce the use of duplicate terms for
similar concepts — at least for use in the information
sets when adopted but ideally everywhere.

ii. agree on consistent naming and definition of an initial set of common ter.
inclusion in whole-of-institution and course admission information sets; an
iii. propose a phased approach to implementation that allows for prog
glossary between June 2017 and May 2018.

IWG to endorse the agreed initial common terms and definiti
implementation for sector-wide consultation.

Stakeholder consultation and endorsement of initial co
to implementation.

IWG to agree initial common terms and d
based on stakeholder feedback.

Relevant higher education provid d
terms and definitions in thelr admissio related”,}nfol//‘ n:
of alternative terms.

mation and publications and eliminate usage

IWG to consult with
stakeholders and agree
initial common terms
and definitions included
in implementation plan
by June 2017.

Providers’ use of
information sets by
August 2017 incorprate
agreed initial common
terms.

Providers, TACS and
others progressively
adopt agreed common
terms and definitions in
all publications during
2017.

Comprehensive set of
terms and definitions
developed by February
2018, for sector
agreement by May 2018.

Providers, TACs and
others begin adoption of
common terminology
from August 2017. Full
implementation of
agreed common
terminology in official
publications and online
by May 2018
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Implementation objective Actions required Actors Timeframe
3. Revised ATAR-related thresholds and definitions | Informed by stakeholder consultation, a sub-working group of the IWG and subsequently the IWG IWG Sub-working group
HESP recommendation 5 itself to review and agree the naming, mathematical calculations and data definitions for ATAR- Providers commissioned by end
related thresholds and reporting to reflect the impact of all rounds of offers for places i ggher TACs March 2017.
The naming, mathematical calculations and data education, including: / > Related
definitions for ATAR-related thresholds and a. thelowest ATAR admitted to a course in the previous year \ sector orgs Sub-working group and
reporting to be amended to reflect the impact of all b. where relevant, the lowest ATAR guaranteed to be accepted in t%mm&@y ‘ IWG to consult with
rounds of offers for places in higher education, c. provider, TAC and government ATAR-related reporting on offers, acceptance stakeholders and agree
including: previous year enrolments. A N on revised ATAR-related
a. the lowest ATAR admitted to a course in \ \ % definitions and naming
the previous year IWG to endorse the revised ATAR-related definitions and nami g C 0/2 entlgﬂs\jo[ s‘akeholder conventions by June
b. where relevant, the minimum ATAR for consultation. % b, %\ 2017.
consideration of admission in the coming © 9
year Stakeholder consultation and endorsement of revised ATAR- relate%ﬁn%ons and naming Revised ATAR-related
c. provider, TAC and government ATAR- conventions. \\ Wy definitions and naming
related reporting on offers, acceptances ) conventions in use by all
and previous year enrolments. IWG to endorse revised ATAR-related definitions a g conventions. sector stakeholders by
““““ @ B Y August 2017.
Relevant higher education providers, o;gan%;tlon nd TACs to adopt the agreed ATAR-related
definitions and naming conventions, . /////// % y/ //
A\
4. Tertiary admission centres to adopt more When the IWG has endorsed.the agreed gommag admission-related concepts, terms and TACs TACs develop and
consistent approaches and reporting and definitions, the TACs will prog this common terminology in their publications and IWG commence

streamline interstate application processes
HESP recommendation 6

TACs to develop more consistent approaches to
publishing information to support student
engagement with application processes, provider
and course selection and report on the outcomes of
offers and acceptances into higher education places.
This will entail sharing and adopting good practice
across jurisdictions to deliver consistent and
comparable processes and reports.

TACs to introduce a more streamlined apprcmh
prospective students to apply to enter courses at
institutions located in other states and tern%xles.

A

.

information products.

Once the revised TAR relate efln ons and naming conventions have been agreed, the TACs will
adopt these f aII pro@s and processes applicable to students seeking to enter higher
education in the 019 ademic year and beyond.

N N Y “« o

el§ a common approach to reporting application, offer and enrolment

As requested in the Australian Government response to the HESP’s recommendations, taking
account of all these developments, the sub-working group and then the IWG will consider whether

implementation of a
more streamlined
interstate application
process by August 2017.

TACs agree core suite of
standard reports by
December 2017 for use
in 2018 academic year.

TACs adopt agreed
information sets,
common admission-
related terms and
revised ATAR-related
definitions and naming
conventions (by May
2018) for 2019 academic
year and beyond.
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Implementation objective Actions required Actors Timeframe
the implementation of the HESP’s recommendations would be better achieved through the current IWG provide advice to
arrangement of separate TACs in different jurisdictions, or through a more consolidated national government on future
approach. L TAC arrangements by
“ May 2018.
TACs agree more
comprehensive suite of
standard reports by
December 2018 to use
on 2019 application
data.
5. TEQSA monitoring and guidance on improved TEQSA to conduct a formative evaluation of sector compliance igh the é’e%aﬁ“@ed admissions TEQSA Initial work on formative
admissions transparency transparency commitments in this plan—including responses to th ptén of common IWG evaluation completed by

(out of scope for IWG, but will be informed by
outcomes of IWG)
HESP recommendations 11, 12

The Government will determine what role TEQSA
will play to monitor and report on the higher
education sector’s engagement with the HESP’s
recommendations and the commitments to
enhanced transparency embodied in this
implementation plan.

This will include some form of audit of sector
compliance with the admissions transparency
requirements of the Higher Education Standards
Framework, taking account of these enhanced
commitments, and then monitoring how the
response to the HESP’s recommendations takes
effect over time.

To support implementation of these enhanced
commitments, TEQSA will develop written guidanc
on the types of evidence it expects to see to-=.,

&

demonstrate compliance with the admissions

o

4

transparency elements of the Higher Education
Standards Framework. Once in place, this guid nce

will form the basis for TEQSA’s monitoring and g

progress reporting on admissions transparency.

.
e

N

idit of initial r QG%ses to the
dmissions transparency requirements

g monitoring of how the response to the
W

1 ///jng f%e transparency of higher education admissions,

Ne{nce it would expect to see to demonstrate compliance

] tisfy the admissions transparency elements of the Higher
ﬁ\

Education Stand g\s Framé% k and guidance on how providers of different types and in different

circumstances.can se
provision of suchiin

. N
evaluatiol

B

ort to government and the community on how higher education
to the HESP’s recommendations and commitments in this

& .

December 2017.

Draft guidance note
released by December
2017.

Progress reporting to
commence by February
2018.
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Implementation objective Actions required Actors Timeframe
6 New national admissions information platform Informed by the outcomes of the IWG, the Department of Education and Training to undertake Department | Engagement with
(out of scope for IWG, but will be informed by initial scoping and user research to inform design and ambition for the platform, in conj i IWG stakeholders and
outcomes of IWG) with the Digital Transformation Agency. ' Providers potential partners
HESP recommendations 7, 10, 13 TACs commenced by June
Department of Education and Training to engage key stakeholders including IW Related 2017.
Australia, ACPET, COPHE, TDA, Good Education Group and Open Universiti sector orgs

to develop and deliver the platform. Scoping and initial user
research complete by
Department of Education and Training to enter into a development July 2017.
partner organisations to develop, deliver and maintain a new hi
information platform, including oversight of: Development agreement

e anyrequired procurement to build/manage the platfo , A W in place; required

e  design and development with stakeholders of any required.i ation collection procurement underway
processes, including additional data collection ili n HEIMS or other data by October 2017.
platforms. ‘
development and promotion of online 'o'support and empower potential users Phase one platform pilot

ing school students, their released in December

tential mature age students — to be 2018.

w Online user resources
- . .

é&ulréd in HEIMS to be developed as part of HEIMS finalised by July 2018.
HEIMS additional data
items collected from
January 2019.
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Implementation timeline

The table below sets out the agreed objectives set out in this implementation plan in their order of
proposed delivery.

By when | Category Objective
Jun-17 Terminology | Initial set of common terms, admission-related concepts and definitions
necessary to support implementation of the sector-wide common
information sets will be determined and common language agreed.
Standardised | Detail of ‘information sets’ that set out the types of information and
information | minimum information requirements that providers and; where
presentation | appropriate, tertiary admission centres will convey about institution-
wide and course-specific admission options and entry\aquireme%ts will
be agreed and endorsed by the sector. AN
ATAR-related | Revised definitions and naming conventlon;z for ATAR%éIat;d thresholds
and reporting figures will be agreed. \// A §
Information | The Department of Education and Trz \nmg”/@l B@gm ‘consultations with
platform prospective partner agencies and other 5takeﬁo|ders on options to
develop, deliver and sustain a new higher @éy/catlon national admissions
information platform. .. .
Jul-17 Information | The Department of Edwatib%ai&%’réining, working in conjunction with
platform the Digital Transform%on Aﬁ@n% will complete an initial scoping study
to assess core user he ?ﬂs and demgn options for a new higher education
national adm;ss@s |@rn4(@»of?platform
Aug-17 Standardised

T,

information
presentation

}anguage used in the information sets will be consistent with the agreed
“common terminology and ATAR-related thresholds and definitions.

2
2

Y
&
y

G

. s%&(matmr%ﬁcu; thelr |nst|tut|onal admissions policies, consistent
with the wh%le of-institution information set outlined at

\ “AppendixC.

6‘ i ||%ormat|on about the admission requirements of each course or

a&proglate cluster of related courses offered by the institution,

c;%mstent with the course information set outlined at Appendix D.

As an initial step in 2017, a ‘best endeavours’ approach will be
acceptable. If it is not possible to adopt the information sets as
frameworks for information presentation throughout the institution’s
website, at the very least a ‘pdf’ or similar document should be made
available in a prominent location on the provider website that presents
the requisite information.

Trialling use of the information sets in this way in 2017 will help to
identify any operational issues and to enable their use to be refined in
subsequent years.

Terminology

Information published in accordance with the whole-of-institution and
course information sets at Appendices C and D will utilise language
consistent with the initial set of agreed common terms.
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By when | Category Objective
Aug-17 ATAR-related | All providers and tertiary admission centres will adopt the revised
definitions and naming conventions for the publication of ATAR-related
thresholds and reporting of past year admissions to inform and support
applications relating to the 2018 academic year and beyond.
TACs and Tertiary admission centres will develop and commence implementation
interstate of a more streamlined approach to the acceptance and assessment of
applications | applications for courses at providers that are a member of a tertiary
admission centre in another jurisdiction.

Aug-17 to | Terminology | Providers are encouraged to progressively adopt the agreed common

Dec-17 terms and language in all publications throughout 2017.

TEQSA TEQSA will undertake initial work on a formative evaluation of sector

guidance responses to the HESP’s recommendations, in light of the commitments
embodied in this implementation plan —including responses to the
adoption of common terminology and information sets: The evaluation
will provide a progress snapshot of the sector in its move towards
greater transparency of higher education admissions.

Oct-17 Information | The Department of Education and Training will enter into a development
platform agreement with selected partner organisations to develop, deliver and

maintain a new higher education admissionsiinformation platform.

Dec-17 TACs and Tertiary admission centres will agree.a core suite of standard reports to
interstate be produced with consistent content and presentation on admissions to
applications | higher education in the 2018 academic year.

TEQSA Informed by the:findings and evidence provided during the formative

guidance evaluation, TEQSA will release a draft guidance note on improving the
transparency-of higher education admissions for stakeholder comment.
The guidance‘ note will include discussion of the types of evidence
TEQSA would expect to see to demonstrate compliance with those
commitments, in order to satisfy the admissions transparency elements
of the Higher Education Standards Framework. TEQSA will also provide
guidance on'how providers of different types and in different
circumstances can seek to improve the availability, comparability and

’ gf‘fectiveness of their provision of such information.
Information | The national admissions information platform will begin a phased
platform approach to delivery with an initial pilot release intended for December
; 2017.

2018 TACs and Tertiary admission centres will produce the agreed core suite of
interstate standard reports with consistent content and presentation on
applications | admissions to higher education in the 2018 academic year.

Feb-18 Terminology | A final proposal for a comprehensive set of common admissions

terminology will be developed and agreed by the IWG for sector
consultation, agreement and then endorsement by May 2018.
TEQSA TEQSA will commence monitoring and reporting to government and the
guidance community on how higher education providers are responding to the

HESP’s recommendations and commitments embodied in this
implementation plan in order to transition to an enhanced level of
transparency in higher education admissions.
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By when | Category Objective
May-18 Standardised | All tertiary admission centres as well as higher education providers will
information | adopt the agreed information sets for provision of all online information
presentation | about institution-wide and course-specific admission options and entry
requirements applicable to prospective students for the 2019 academic
year and beyond and make this information available for inclusion on a
national admissions information platform.

Terminology | All registered higher education providers, tertiary admission centres and
the other organisations endorsing this implementation plan will adopt
usage of the agreed set of common terms, concepts and definitions in
their admission-related publications and online informati

TACs and All tertiary admission centres will adopt the agreed info ation sets for

interstate provision of information about institution-wide and coL cific

applications | admission options and entry requirements applica trospectl
students for the 2019 academic year and beyond. ;
Dec-18 TACs and Tertiary admission centres will agree a moﬁ

interstate of standard reports to be produced V\/Q ]

applications | presentation on admissions to highereduca
year. N

2019 TACs and Tertiary admission centres WI|| &s
interstate

applications

Jul-19 Standardised
information

presentation

other related information technology
y the collection and reporting of data required to
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Appendix A: Admissions Transparency Implementation Working Group
Terms of Reference

The Admissions Transparency Implementation Working Group (IWG) will:
In scope:

Implementation plan

1 Byend May 2017, develop a plan to implement the recommendations from the Higher
Education Standards Panel’ s Improving the Transparency of Higher Education Admissions report,
which captures the agreed actions to which higher education sector stakeholders and relevant
government agencies commit.

2 Consult with relevant stakeholders to ensure their engagement with and.commitment to the
terms of the implementation plan.

Information presentation and reporting

3 Develop and endorse a statement of sector intent to adopt principles.proposed by the HESP to
facilitate transparency of higher education admission policies, processes and practices.
(Recommendations 1, 2)

4  Agree the detail of national templates for consistent and comparable presentation by higher
education providers, tertiary admission centres and,government of higher education provider
and course admission pathways, options, requirements and reporting, including any new data
collection required to support this. The.templates include provision for the publication of
information on all ATAR and non-ATAR application and assessment options. (Recommendations
4,5,8,9)

5 Agree the terms of sector-wide engagement with the development by government and other
relevant stakeholders of a new national admissions information platform. (Recommendations
7, 10)

Consistent language

6 Agree the admission-related issues for which consistent terminology would be beneficial and
develop and endorse the common terminology to be adopted. (Recommendations 3, 6)

ATAR-related definitions
7 Review and agree the naming and definitions for ATAR-related thresholds and reporting, such

that these.reflect the impact of all rounds of offers for places in higher education
(Recommendation 5), including:

a. thelowest ATAR admitted to a course in the previous year
where relevant, the lowest ATAR guaranteed to be accepted in the coming year

c.  provider, tertiary admission centre and government ATAR-related reporting on offers,
acceptances and previous year enrolments.

Interstate application processes

8 Recommend or endorse a proposed national approach to the management of cross-border
applications by tertiary admission centres. Consider whether the HESP’s recommendations can
be achieved while retaining the current arrangement of separate tertiary admission centres in

25
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different jurisdictions, or if a more consolidated national approach is advisable.
(Recommendation 6)

Accountability
9 Endorse and champion an accountability framework to monitor and report on achievement of

the sector-wide commitments agreed in the implementation plan. (Recommendation 11)

10 Engage with the Tertiary Education Quality and Standards Agency’s (TEQSA) development of
formal guidance and monitoring of compliance with those commitments. (Recommendations
11, 12)

Out of scope // 4
The IWG will help facilitate information flow with stakeholders where necessary, 9 ﬁ \Qot be
responsible for the following: \\ 5 o

e Implementation by the tertiary admission centres of a more stream’med %pp%aclm\ Cross-
jurisdictional application processes (Recommendation 6 (part)) @ /\ " 3

e Development of a national admissions information platform %

The Department of Education and Training will separately establish a process with relevant
stakeholders to develop and implement a new national admissions mfo%ﬁon platform (website).
This will be developed in collaboration with tertlary/adn%%a@/////eptres and other relevant
stakeholders as necessary. (Recommendations 7, %) %, =2
An online guide to usage of the national adms@on Anformai@ﬁ platform will be developed to
support and enable its use by prospectlve s den?%the@fa%mes advisers, schools and career

) .
educators. (Recommendation 13)

\

Development of TEQSA's approac%{o m

¥
improved transparency in h|g‘her education @mls(smns (Recommendations 11, 12)
& W 9
Once an implementation plﬁﬂls developed, TEQSA will develop enhanced guidance on the types of
evidence it con5|de) w%emon tr&e{/fompllance with the transparency requirements of the Higher

Education StandgrdiFramew§k %hreshold Standards) 2015.
T

Further considér%n %nd a; ssment of the factors and approaches that contribute to student

success %m r@mtrmon rates in higher education (Recommendation 14)
Th%—hgher Eq\icaion Standards Panel has been tasked with this project in 2017.
A N el

Sub-w%'kin%roups
T
The IWG will have the capacity to form sub-working groups to give detailed focus to technical or

more specialised issues, including the agreement and detail of:

) 4

e common admissions terminology and definitions

o redefinition of ATAR-related thresholds and indicators to include the impact of all rounds of
offers of places in higher education

e common sector-wide templates for the publication of institution level admissions policies and
admission requirements, application pathways and other related information applicable to

individual courses/fields of study, depending on the context
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e streamlined processes for the acceptance and assessment of applications across state and
territory borders
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Appendix B: Draft common terminology and data definitions

The terminology and data definitions used in higher education application processes have to support
two uses in making the admission arrangements easier to understand:

e supporting individual applicants to find what they need, while understanding that similar
individuals may describe themselves in various ways; along with
e robust data reporting, that requires similar individuals to be counted in similar ways.

Initial discussion of the terms used in the higher education application and admissions processes has

led to four proposals: £
prop A

section 2, covering assessment:
i.  onthe basis of ATAR alone (OP in QLD) or ATAR with the imp A
factors relevant to the applicant (e.g. ‘ATAR bonus po)i‘fﬁ or i*é uT:ed AE[AR threshold);

ii.  onthe basis of a combination of ATAR along with oth&ﬁgeq%rﬁ “““ ts//g/uch asan
additional test, interview, audition or portfollqassessmen nd

iii.  onthe basis of other criteria where ATAR w//g\n )

schemewhere no ATAR threshold apphes)

Iast&ll@ar or year-to-date as is most relevant

et out in section 2; and
w |

audition alone, schools recommendation

c. reporting data on applications and offers for the

to inform the next round of applicants — as also//”s:

- A N

d. updatmg terms where necessary to r@}"ﬂ ove m%

to provide |nformat|on about\school Ieaver &lt off and distribution is considered a possible Ionger-
term option but is not recomed at%;s time. Some issues regarding this are canvassed in

section 4. AN
%s - . %

At each stage below, r
pUblIC "eportmg W,

AN
\///\

oxhgp}l“cé hts

r the HESP is that individuals will approach the system identifying themselves by
thel?grewou&d cation experience —i.e. their pathway into higher education. The point of this

i =

cIass#k&tloD/js to channel information so an individual is not overwhelmed by learning about every
possible approach; rather the intention is to enable prospective students to start with the
information most relevant to them. This approach also aligns with how government reports on
applications and offers for places in higher education by the main qualification on which the offer
was made — the basis of admission.

This proposed grouping of applicants does not necessarily say anything about how higher education
providers or tertiary admission centres actually assess those people. That is the second stage.
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The IWG proposes four broad groups to categorise the basis for admission to higher education, as
follows:

Group a. Recent secondary education

— Primarily for those who have completed Year 12 within the last two years, but also includes
those who may have completed their senior secondary studies with a TAFE or other
vocational education and training provider in the same timeframe.

— Limiting this group to those completing secondary studies in the two previous calendar
years ensures data consistency and meets the need to understand the outcome for the
current or near-to-current year 12 cohort.

consider themselves the same as a recent school leaver — they will want - E\wknc\wv ab&ft
people more like them. ///%\ Y \

Group b. Previous higher education study

course at the same provider) or some time ago. W,
o5
— Such apphcants may have other qual|f|cat|‘c:>r‘ls %

Wg%-'r mew past higher education

performance is likely to be most relev‘%t i ”gwdlng future application options.

— Includes students who have comg}e@d @ gi@géenabling course delivered by or on

Group d. Wof;k a%@IIZ \,,,

[

€
5

— Covers those who need some preparatory support to be ready for tertiary education by
undertaking a bridging, enabling or other foundational skills course.

For reporting purposes, each person should be allocated to one category only. This will require an
agreed hierarchy where a person has multiple previous educational outcomes. The proposed
ordering, with the applicant allocated to the first eligible group, is:

e Completion of some or all of a higher education qualification — to Group b.
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e Completion of some or all of an AQF IV or higher VET qualification since leaving school —
Group c.

e Year 12 certificate with ATAR in previous two years —to Group a.

e none of the above —to Group d.

Many school students undertake VET certificates, commonly certificates Il and Il but potentially IV.
While such study may be taken into account by a tertiary admission centre or higher education
provider in determining whether to offer the person a place in higher education, for reporting
purposes, if an ATAR was allocated for completion of Year 12, this should take precedence over any
VET study completed while at school to determine which category of applicants the pe%on falls into.

&,
Information to ensure applicant understanding 4/ g,

Applicants from each of the four groups need to understand to a reasonable IeveNe basis f%r
assessing their claim. This information should be made available at both the( l -o\?- gtltuuon

to that course, such as prerequisites and course-specific ATAR th{%hoi” et /////

<

any other means used to determine the applicant’s:st
such as:

N N
e scholastic aptitude tests the appllc%t must undertg

//

* any ATAR thresholds that may apply @ A NV .

\\\

o, T

e any interview requirements g%’% “““““““
e audition or portfollo assessmK requ?f%%w >

e other preparatc)/yp%gram\" \%‘E %y be relevant.

claims \\ \

2. Reporting |§@ye%\\ \\N .

e
““““ //o’ subgroups

The H555§report ;@‘i\?dpg(sed disaggregating the “recent secondary education” category into three

sub/roups :miior g to the extent to which the student’s ATAR was critical to the assessment.
A N Ml

The pr\posejthree subgroups are:

\\//

i

a. onthe basis of ATAR alone (OP in QLD) or ATAR with the impact of some adjustment factors
relevant to the applicant (e.g. ‘ATAR bonus points’ or reduced ATAR threshold);

b. onthe basis of a combination of ATAR along with other requirements such as an additional test,
interview, audition or portfolio assessment; and

c. onthe basis of other criteria and ATAR was not a factor (e.g. special consideration, audition
alone, schools recommendation scheme where no ATAR threshold applies)

The distinction between use of ATAR and no use of the ATAR is feasible to determine in TAC and
university practice. The distinction between an assessment solely on the basis of ATAR and where
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ATAR was a factor but other factors were also considered may be harder to define to ensure
consistency and avoid data manipulation. At present this distinction is not captured in administrative
data in the Higher Education Information Management System (HEIMS). A future enhancement to
HEIMS is planned in order to do so.

The question of whether students who have some adjustment factors applied to consideration of
their ATAR, and which category these most appropriately fall into — ATAR alone or ATAR plus other
factors — has also been considered. The HESP took the view that these were more like those where
ATAR alone was used, given no additional effort, test or assessment is required. In most cases, such
adjustments to the applicant’s selection rank or the threshold they are required to meet occurs
automatically with no intervention from the student themselves. At some institutions, tshe majority
of ATAR-based applicants may have some adjustment applied through the use of various types of
‘bonus points’, etc. Woe N

%

On balance, the IWG agrees that students who have had equity, subject or othér typesof bonus
points or ATAR-related adjustments taken into account, but no other addjtlcmal test or assessment

should be grouped with those whose selection rank is based solely on their ATAR..."

Ny, @ O

Others
There are no proposals to break up the data for non-school Ieaver entry pathways by the assessment
process. Hence no terminological issues emerge. . '

&

What period of offers is covered?

The data on previous year admission outcomfes b@th the national Department of Education and
@ B

Training reporting and provider-level mformatron about appllcant numbers and ATAR outcomes tend

-

to focus on admissions to the first tgacémg perlocﬁx)f a year. New applications for later teaching

periods are generally not captured i sn year- to;/;datg reporting.

A key recommendation by thesHESP wasxhat reporting of the range of ATARs offered places in a
course on the basis of ATAR?or A’T‘AR w1th other factors) include the impact of all offer rounds. That
means that any early offers made\before the end of the school year subject to meeting a minimum

ATAR threshold should be.included, as should any offers made subsequent to the main offer round,

either at the s’tart Xfthé yea$ or for admission to later semesters or trimesters.

n ) Y ™
In practl?é I'\?\owe\\>er, tﬁeﬁWG recognises that the most relevant data to inform prospective students
may be dlfferent &t different times of the year. For applicants for a mid-year intake, it is the
outcomes of offers at the start of the year that will likely be most informative, rather than data from

the pré\wous calendar year.

The IWG therefore proposes that:

e Full year data be available for applicants to semester/trimester one

To inform prospective applicants for entry to semester or trimester one, student profiles and
ATAR ranges should be based on the most recent full year of offers data. Note the “full year”
referred to is all of the offers for a place that commenced during that year. This could include
offers that were actually made during the previous year for a place that commenced in the next
year. The full year data could also be finalised as soon as all places for the year had commenced.
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e Year-to-date data be optional for applicants to semester/trimester two or three
To inform prospective students seeking to enter study in semester two or trimesters two or
three, the provider may choose whether to continue using figures from the most recent full year
of offers data or, instead, provide more up-to-date data drawn from offers made to commence
study in the current year-to-date.

3. Terms to update

“ATAR cut-off” and “Clearly in ATAR”
A key recommendation of the HESP was to adopt common terms for concepts that mean the same
thing. The most prominent example of this in current admissions parlance is the ter%s “ATAR cut-

off” and “Clearly in ATAR”. Both of these terms are generally defined as the Iowes;,ATAR to which an
offer of a place in a course was made in the main round of offers for semester ones. =~

A\ A
Another key recommendation by the HESP was to include the impact of all rounds of offers in any
ATAR-related thresholds or reporting, in order to minimise the opportt@ty f@r prﬁnde/ﬁ to ‘game’

the figures — e.g. by making only a limited number of offers in the;nam;ound in o;der to produce a
high “ATAR cut-off” or “Clearly in ATAR”; but admitting students V\N’h muf/% IEWer ATARs through
early offers or in subsequent offer rounds.

abandoned and replaced with functional descrlptn;e terr% tb,;at effectlvely include the definition in
the term itself. The following proposed changes aré?also reftec?ed in the draft course admission

information set (see Appendix D): S //// R, 4

o Lowest ATAR to which an offer/w/i%ade in fyearﬂexcluswe of any adjustment factors)

As indicated, this figure should a%%s,be re{f&rté@ without the impact of any ATAR-related
adjustment factors such as equity or subject bonus points or alternatively where the ATAR threshold

may have been lowered dueto equity considerations.

This unadjusted figl{re must“alwax\s be reported when describing the ATAR profile of applicants
offered pIaces ort séﬁﬁﬁwe\i\gﬁro« ed in a course. Where there is a desire to report a figure that

includes the mpaz&of bonus points, etc., in addition to the unadjusted figure, the following term is

proposed: . .

=N
////

. lowest adjus d ATAR to which an offer was made in [year] (including the impact of any
/
ad*ustme;\\t f%ctors)

The term ”5cf/j\usted ATAR” is in one sense technically inaccurate. The ATAR itself never changes. Any
adjustment factors such as bonus points actually modify the selection rank rather than the ATAR.
But while acknowledging this, the IWG considers that “adjusted ATAR” is a term which will be readily
understood. Using this term also avoids having to go to the potentially much more complex route of
adopting common usage of “selection rank” in admissions discussion.

Not all institutions use ATAR adjustment factors. For those that do not, it is not necessary to publish
this figure.
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e Minimum ATAR required for consideration to enter in next intake

This term is for use where a minimum floor ATAR for consideration applies to a course or an
institution — below which an application will not be considered. Achieving such a minimum ATAR
would not provide a guarantee of entry. Indeed the lowest ATAR offered a place may be much
higher. But such a figure would signal that no recent secondary education applicant with an ATAR
below this figure will be considered.

Hierarchical language
Some of the terms in use reflect the assumption that a standard applicant is a school leaver assessed
by academic ranking with an offer at some point early in January. Examples mcIude% use of

‘standard’, ‘alternate’, ‘alternative’, ‘special’, ‘early’, ‘main” and ‘bonus’. H W,

The IWG considers those terms should also be replaced with descriptive tem&elev&nt to the issue.

Proposed revisions to terminology are outlined below and reflected in tqe dra c&ise&jmlssmn
information set (Appendix D): 4/@/

////%

e ‘Bonus points’ carry a hint of undeserved advantage mconast@t
should be replaced or transitioned to ‘adjustment factors’.

e The Universities Admissions Centre (NSW/ACT) is movm§to |dentlf&ﬁer rounds by the month
in which they are made. A numbering system, such///\/ggi% rgund 1’, ‘offer round 2’, etc., might
also help to distinguish between them, should this b&n%essa%

e ‘Direct application’ has little meaning for F(ﬁ applicant. This should be replaced with ‘Applied

through TAC’ and ‘Applied to provider, i |verf@ //@/// -

e ‘Early entry’ schemes are not an e%g that i is early/but an offer of a place, and only early
against the assumption we sh wait for th&%)ﬂam round. An alternative term is proposed as
follows: /Qg WS

& &
At School offer scheme%@n 3§pl|cat| pathway whereby an offer of enrolment is made to a
secondary school st@ent rmor&: %mpletlon of year 12 certificate. These are sometimes

%

conditional on %cher reqwreAr?nts being met, e.g. successful completion of year 12 certificate or
%, e

achlevement a minirr AR

////

V4

4, The%s%s@nt@kapphcants

\ption is that:

vers are assessed based on their school results, with the ATAR the prime ranking of

. apphcants W|th previous higher education and/or VET qualifications or outcomes are assessed
based on that; and

e other applicants demonstrate suitability through various means including aptitude tests,
preparatory courses and work experience.

In practice, each higher education provider may use all of the above to assess the suitability of an
applicant. Particularly where places available in a course are limited, factors over and above a recent
school leaver’s ATAR may be the determining factor in an institution choosing to make an offer to
one applicant over another. Sometimes different courses within the same institution will consider
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different sets of information — or perhaps weight the same information differently —in order to rank
applicants.

This does not undermine the grouping of the individuals by their educational background, but makes
clear the need for applicants to understand that all educational claims may be relevant.

School leavers: Selection rank and ATAR

For applicants applying through a TAC and for most universities, applicants to a course are allocated
a “selection rank” that combines the applicant’s ATAR with contributions from all other relevant
evidence of aptitude for higher education study that the person may have —such as any VET or
higher education courses undertaken, past employment experience, community eng///ag;ément,
results from the STAT, etc., and, of course, any equity-related or subject adjustme;t“facto\ﬁs a school
leaver may attract. For a recent Year 12 student with no employment experience and no ATAR-
related adjustment factors, their selection rank will likely be based solely on %h:e;r ATAR however
many applicants bring a range of other experiences and evidence that can supéort thelf\\clalm toa
place in higher education. *

Itis this selection rank that most universities actually use in deterr‘mmng %ho\t@ make an offer to -
not simply the ATAR. The formulas used to calculate selection ranks, hawever are different for each
institution and sometimes for different courses within an |nst|tut|on The appllcant sinterestis to

e, @

outcome a guide. For this, the selection rank of th@se pret\uomly successful could be more useful
than the ATAR alone, despite being a more complex and more difficult concept to understand.

/ @ o %
@ N

At present, only one TAC—WA's Tertlary Instltut|ons SerV|ce Centre (TISC) — provides information to
all applicants on their selection ranks at\eacltof the. four public universities. In states with a greater
number of universities, prowdmgmﬁormatﬁo% on. selectlon ranks would likely be complex and
confusing. Selection ranks are aIIocated to all applicants, though, not just those with an ATAR.

Judgmg where a partlcular A\Q'AR would I‘ilely rank you relative to, say, a mature age applicant with

[ & b Y A
Part of the pubhc; interest |s to see what happens to school leavers with various school outcomes.
N

This would Iead to'two sets-of information about school leavers:
i \\ c ///

. the school Ieawer ATAR-adjusted selection rank cut off and distribution; and
. data about the outcome of applications from school leavers by ATAR.

= 4
.

The IWG' aclg/nbwledges that there is a desire within the higher education sector to engage more
explicitly with applicants around selection ranks and the contributions that a range of factors can
make to influence these ranks. This could potentially be adopted as a longer-term ambition. To make
selection rank the main focus in the short-term, however — e.g. to discard the use of ATAR in
reporting and observational data on higher education admissions —would require the explanation of
a much more complex narrative around how admissions are managed. Selection ranks are not
directly comparable between providers and even between some courses within providers, which
would limit the usefulness of any national reporting based on them.
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Discarding ATAR as the primary metric for competitive admissions would also have the effect of
severing the current direct link between senior secondary school performance — as measured by the
ATAR —and eligibility for the offer of a place in higher education. Such a shift is beyond the remit of
the IWG’s terms of reference, but may also be less transparent than the public’s current
understanding of the link between ATAR and entrance to higher education, imperfect though that
understanding may be.
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Appendix C: Draft whole-of-institution admissions information set

[INSTRUCTIONS FOR HIGHER EDUCATION PROVIDERS: This information set outlines the collection of information
about an institution’s admission policies and processes that is considered necessary to enable a prospective student to
gauge and compare the general admission requirements, application options and processes and institutional student
profile across multiple providers.

The categories of information and core data to be made available to prospective students are specified below; however
providers, tertiary admission centres and other users may choose to include additional textual content and adapt the
overall presentation to distinguish and reflect their mission, course offerings and approach to information provision.

The Australian Government and all key higher education sector stakeholders have accepted the recom dations of the

Higher Education Standards Panel that this information set is needed to inform student choice and s be available for

that prospective students can access readily; they are also encouraged to use other appropria
prospective students search for information.

on the nature and size of institution concerned. Wherever the information is prese égified core information
should be provided in such a way that minimises any appearance of difference, wh

1. About [Name of Higher Edu

[General information about studying at the institution, s
important dates (including enrolment dates).

undergraduate study in the most recent full year of intake, including students
nts studying in Australia.
tain privacy. Where necessary, an additional cell should also be masked to prevent derivation]

Most recent full year of commencements

Number of students Percentage of all students

. Students admitted on the basis of other criteria and ATAR was not a factor
(e.g. special consideration, audition alone, schools recommendation scheme)

Previous tertiary education

. Students admitted on the basis of earlier higher education study
(includes a bridging or enabling course)

. Students admitted on the basis of earlier vocational education and training
(VET) study

Work and life experience

. Students admitted on a basis other than the above

Total domestic students

Total international students

All students 100.0%
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Notes:

L/N - Low numbers: the number of students is less than 5.

N/A - Data not available for this item.

N/P — Not published: the number is hidden to prevent calculation of numbers in cells with less than 5 students.

[The values of suppressed cells can be approximated by using the totals and subtracting the values of some other cells,
but only to within 5 students of the actual number, thereby retaining the confidentiality of the cells marked "L/N".]

Admission requirements

A. Australian secondary studies

Recent Australian Year 12 students (within the past two years)

[General information on how ATARs are used by the provider and TAC, how International Baccalaureate (I1B) ATAF
generated, and other information of relevance at the institutional level. A note should send prospective stude

quivalenceis
the relevant course

information set for details on specific courses.]

ATAR-related adjustments

[Information on the types of adjustments to ATAR-based admissions (e.g. ‘bonus points’) JUpses at the
institution. All types of equity, subject, elite performance or other adjustment factors sho i g are available,
including the maximum available for each type and overall. Any other available ATAR nsiderations should

also be detailed such as any reduction in ATAR threshold applicable for equity consi ts might not be used.]

Requirements that may apply in addition to ATAR

[Information on the range of additional tests, portfolio assessments, auditi

or other types't idence that may be required in some

cases, over and above a competitive ATAR.]

Other admission options
[Detail all non-ATAR admission options available to re iould include all possible alternative application or
due toillness or family disruption, audition alone where

hreshold is applied in addition. Elite athlete or performer

djustment factors.]

d if they completed Year 12 in another state or territory.]

igher education study

sed and selected if they have undertaken higher education, including a description of credit transfer

[Indicate how students are assessed and selected if they have undertaken vocational education and training, including a description of
any credit transfer arrangements (e.g. from a partner VET provider) and RPL processes.]

D. Domestic applicants with overseas qualifications

[Indicate how Australian citizens or permanent residents with overseas qualifications are assessed.]

E. Applicants with work and life experience
[Populate with information on how students may be assessed if they do not have formal tertiary or secondary educational
qualifications, such as through the use of tertiary preparation certificate, special tertiary admissions test (STAT) and other pathway
programs. Where this may vary depending on specific courses this should be stated and prospective students directed to specific

course information.]
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4. Aboriginal and Torres Strait Islander people

[Provide information about any admission options specifically for Aboriginal and Torres Strait Islander applicants.]

5. Bridging and enabling courses

[Detail bridging and enabling course options available and where to go to access more information about them.]

6. Howtoapply
[Provide information on how to apply for courses (with links to further information as appropriate), including:
. Through a TAC
. Via direct application to the institution
. Via pre-selection (‘early entry’) arrangements
Also to be included here is general guidance on the overall admissions process, how long the process is expected to take, and héw applicants will

be notified of decisions.]

7. Enrolment

[Information on the enrolment process once an offer of a place has been received, such as:
. Acceptance of offer
. Advanced standing/academic credit/recognition of prior learning (RPL)
. Deferment

° Fees and charges]

8. Appeals and grievances

[Outline the appeals and grievances processes available for those who wish to dispute Iment and ad on decisions.]

9. Financial assistance (optional)

[Information on financial assistance available to help with the costs of sty
. Youth and student allowances
o Loans

° Scholarships]

10. Student and campu

[Information about the services available on ca urther information. This section could include information about:
. accommodation
. careers

. chaplaincy
. childcare

counselling

11. Where to get further information

[Provide links to other relevant information providers, including but not limited to:

. TEQSA national register
. QILT website
. Relevant TAC website]
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Appendix D: Draft course admission information set

[INSTRUCTIONS FOR HIGHER EDUCATION PROVIDERS: This information set outlines the collection of information
that is considered necessary to enable a prospective student to gauge and compare study options, course admission
requirements and their likely student peer cohort across multiple courses, providers and admission options. It can be used
to outline the options and requirements for a single course or related group of courses, particularly where the individual
courses are very small.

The categories of information and core data to be made available to prospective students are specified below; however
providers, tertiary admission centres and other users may choose to include additional textual content and adapt the
overall presentation to distinguish and reflect their mission, course offerings and approach to information provision.

a location that prospective students can access readily; they are also encouraged to use
prospective students search for information. 4

Regardless of where it is located, however, this information set specification s

ed could vary depending
used could also be different
in different contexts — e.q. at field of study level on an institution faculty v dividual course level ona
tertiary admission website — or vice-versa. Wherever the informatio

- application processes that applies to all courses at an
. 3 E
issié//%n tior
o thos&that generally apply to other courses, they should be

A Y

requirements or application processes that are di
detailed here. 4

de any course pre-requisites or inherent requirements (e.g. physical requirements). ltems that do not directly
vill be requirements during the course (for instance, working with children checks), may be included as appropriate.]

A. Recent Australian Year 12 students (within the past two years)

ATAR-based admission [if relevant (OP in QLD)]
(For applicants who will be selected wholly or partly on the basis of ATAR)

. Lowest ATAR to which an offer was made in [year] (exclusive of any bonus points or other adjustment factors): XX
[This is the lowest ATAR (excluding adjustments) that was offered a place in the course in the previous
year, as an indication of what may be required in the coming year]

3 Lowest adjusted ATAR to which an offer was made in [year] (including the impact of any equity and : XX
other adjustment factors) [only if relevant]
[This is the lowest ATAR or selection rank (including adjustments) that was offered a place in the
course in the previous year, as an indication of what may be required in the coming year]

39
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. Minimum ATAR required for consideration to enter in next intake [if relevant]: XX
[This refers to any floor below which an application will not be considered by the provider. It is not a
guaranteed entry. Reference could be made to the tables at 6. Student Profile, below, to illustrate this point.]

Details of any admission requirements that may apply in addition to ATAR requirements:
o e.g. early offer scheme where there is still a minimum ATAR threshold requirement
o e.g. requirement to pass an interview or audition.

ATAR-related adjustments [if different to the whole of institution rules (OP in QLD)]

Details of the types of bonus points and other ATAR-related adjustments commonly available to applicants are set out in the
institution’s general admissions policy at [hyperlink to whole-of-institution information set].

[Also set out here information on any types of adjustments to ATAR-based admissions available that are specific to this course or
different to those commonly available for courses at the institution — e.g. subject bonuses available for having studiéd a related senior

secondary subject.]

whichever is most relevant (OP in QLD)]
[Provide data on the ATAR range from the most relevant recent cohort. This information sh
the relevant period. If year-to-date figures are used — e.g. following the conclusion of first sé
early offers relating to that intake that may actually have been made in the previous c

(Across all offer rounds)

justment fac djustment factors
[Note: this table only relates to students selected on the basis of [required]

ATAR alone or ATAR in combination with other factors. To ¢
ensure comparability across all providers, the figures used

be the original unadjusted figures without the impact o

optional —and only if
relevant]

points or other adjustments.

Students selected on the basis of special consi
not be included in this tab

Lowest ATAR to receive an offer .

q other application pathways that may be suitable for recent secondary students, especially those who do not meet or
'equired to meet specified ATAR requirements.

Pathway 1—e.g. pre-selection schemes

Pathway 2 — e.g. Indigenous admission scheme

Pathway 3 - e.qg. disability admission scheme

Pathway 4 — e.g. elite sports or artistic performance admission scheme

[e]
[e]
[e]
[e]

Pathway 5 —special consideration (for students whose ATAR achievement has been compromised by specific situations
beyond the applicants’ control).]

B. Applicants with previous higher education study

[Information relevant to people who have undertaken recent or previous higher education study since leaving school, including

academic credit transfer arrangements and any required additional criteria (e.g. interview or audition).]
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Completed bridging or enabling course

[Information relevant to students who have completed a bridging course to develop knowledge in a specific field or discipline that is a
prerequisite to this course and students who have completed an enabling or foundation course to prepare them for further university
study.]

C. Applicants with previous vocational education and training study
[Information relevant to people who have undertaken recent or previous vocational education and training (VET) study, including
formal RPL arrangements etc.]

D. Applicants with work and life experience
[Information relevant to people applying not on the basis of prior education participation, including admission via the Special Tertiary
Admissions Test or any other admission tests, or on the basis of relevant professional or employment experience.]

3. Bridging and enabling courses

[Information on any relevant bridging courses to provide potential students with the skills and knowledge required f

[Information on any relevant enabling or foundation courses.]

o
o

e
G N
‘

> .
[Directions and links to other relevant information — e.g. the institutign’s hon@age, the relevant tertiary admission centre/s, the Quality
D i, fﬂ/ ) )
. igsion In ‘ofmation Platform (when available).]

6. Student profil

The tables below provide data onit
admitted through all offer r
[See notes - Numbers less t

Most recent full year of commencements
Number of students Percentage of all students

dmitted on the basis of other criteria and ATAR was not a factor
(e.g. special consideration, audition alone, schools recommendation scheme)

Previous tertiary education

. Students admitted on the basis of earlier higher education study
(includes a bridging or enabling course)

. Students admitted on the basis of earlier vocational education and training
(VET) study

Work and life experience

. Students admitted on a basis other than the above

Total domestic students

Total international students

All students 100.0%
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Notes:

. L/N - Low numbers: the number of students is less than 5.

. N/A - Data not available for this item.

. N/P — Not published: the number is hidden to prevent calculation of numbers in cells with less than 5 students.
[The values of suppressed cells can be approximated by using the totals and subtracting the values of some other cells,
but only to within 5 students of the actual number, thereby retaining the confidentiality of the cells marked "L/N".]

7. How to apply

[Provide information on how to apply for courses (with links to further information as appropriate), including:
. Through a TAC
. Via direct application to the institution

. Via pre-selection (‘early entry’) arrangements.]
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